
•November 2010  Your Guide to Education www.teacher.co.za

Seasons greetings
The Teacher thanks readers 
and advertisers for their 
support during this year. We 
wish you a peaceful and restful 
festive season and a prosperous 
2011. We will be back in January
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Thabo Mohlala

A
bout 50 Mpumalanga 
education department 
examination officials, 
suspended earlier this 
year for their alleged 

role in leaking some grade 12 ques-
tion papers in 2009, are still draw-
ing salaries, totalling R5-million a 
month, for doing nothing.

Spokesperson for the department 
of basic education, Granville Whit-
tle, told theTeacher the department 
was looking at ways of redeploying 
the suspended officials to various 
units within the provincial educa-
tion department. 

But one of the affected officials, 
who did not want to disclose his 
name, said that, to date, no one had 
been redeployed because most felt 
they would not fit into any division 
other than the exam unit. 

“We refuse to be redeployed 
because we feel we do not have the 
necessary skills or expertise to work 
anywhere except in the exam unit. 
Besides, it is not clear how this will 
impact on the issues of salary and 
conditions of employment, to men-
tion two,” the source said. 

Whittle concedes that the matter 
is complicated as it raises a number 
of labour-related issues which would 
have to be negotiated thoroughly 
with each employer.

The exam scandal delayed the 
release of the 2009 matric results 
in the province and compelled 
Basic Education Minister Angie 
Motshekga to deploy a crack team 

to take over the running of matric 
examinations in the province. 

The leaked papers were accounting, 
physical science papers (one and two) 
and mathematics (one and two). 

The team’s major task is to put in 
place necessary systems to help sta-
bilise and strengthen the provincial 
examination unit’s capacity to run 
credible examinations in future.

Nkosinathi Sishi, the national direc-
tor of examinations, heads the team 
which will remain in the province 
until Motshekga “is convinced that 
the province is capable of running a 
credible examination” [on its own]. 

The South African Democratic 
Teachers’ Union (Sadtu) in Mpu-
malanga blasted the suspension of 
the officials and the deployment 
of the national team. Sadtu said it 
was folly on the part of the national 
department to suspend the entire 
examination personnel while sus-
pected culprits were facing criminal 
charges. 

The union’s provincial secretary, 
Walter Hlaise, said it was a “com-
plete waste of the department’s 
resources” to bring in a new team 
instead of utilising the skills and the 
experience of the suspended offi-
cials.

The department has enlisted 
the help of the Hawks to get to the 
root of what appears to be the prov-
ince’s perennial problem. The unit’s 
spokesperson, Musa Zondi, has 
been quoted as saying: “We are try-
ing to get to the root of the problem. 
If we have a situation where in one 
province the same thing keeps on 
happening over and over again, you 
then have to give yourself the scope, 
a much wider scope that will include 
a number of years ...” 

theTeacher understands that 
part of re-configuring the provin-

cial examination unit is to install 
hi-tech IT security systems that 
will make it difficult for any rogue 
element to breach. An official 
familiar with the process and who 
spoke on condition of anonymity 
said: “The new security system 
would make it easy to disable any 
gadgets such as USBs, which in 
the past have been used to copy or 
download exam question papers 
or any exam-related material.”

Whittle said the department was 
happy with the work of the national 
task team so far, adding that they had 
“successfully managed the supple-
mentary examinations in February/
March 2010 and the senior certificate 
examinations in April/May 2010”.  

He said Umalusi, a quality assur-
ance council, had declared both these 
examinations as “credible”. Whittle 
said the department had set up rigor-
ous systems and processes to ensure 
the credibility and integrity of the 
examinations in the province. 

“This [was] accompanied by 
training of all personnel, that is 
ongoing. The national team has 
been strengthened by the recruit-
ment of four experienced and sea-
soned examination experts that are 
deployed to regional offices where 
the operational activities are man-
aged,” Whittle said.

“In setting up the new examina-
tion system, the DBE will ensure 
that all officials engaged in exami-
nations are security-cleared and, 
therefore, do not bring with them an 
element of doubt that may tarnish 
the image of future examinations in 
the province,” added Whittle.

Asked when the national task 
team would hand over the running 
of the examination to the province, 
Whittle did not want to commit 
himself� to specific timelines. He 
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The South African Agency for Sci-
ence and Technology Advancement 
(SAASTA) is urging grade 11 and 
12 learners to take part in the 2011 
National Science Olympiad.

The Olympiad is a flagship pro-
gramme of SAASTA, a business unit 
of the National Research Founda-
tion. Its aim is to steer young minds 
towards careers in science, technol-
ogy and innovation. 

According to SAASTA spokesperson 
Ina Roos, “just over 20 000 learners 
participated in the 2010 Olympiad. In 
2003, about 9 000 participated. While 
numbers rose dramatically this year, 
it means only 10% of schools partici-
pated. We don’t know if teachers are 
scared or maybe they don’t know 
about the Olympiad.”

The Olympiad was started in 1964, 
initially for grade 12 learners with 
the objective of promoting physi-
cal science. In recent years, learn-
ers from other countries, including 
Namibia, Lesotho and Zimbabwe, 
have also been participating.

The competition comprises an 
annual examination in science, con-
sisting of a number of curriculum-
based and general science and tech-
nology questions for grade 11 and 12 
learners. 

“Participants will have access to 
lots of past questions and answers 
and their scientific knowledge 
increases during preparations for 
the Olympiad,” explained Roos.

Candidates write the exam through 
their school under the supervision of 
their teachers. Next year’s Olympiad 
takes place on March 4 and the clos-
ing date for entries is January 30.

 Harmony Gold Mining Company 
sponsors the project. Prizes include 
laptop and desktop computers, iPods, 
laboratory equipment and book 
vouchers, invitations to attend a Sci-
ence Focus Week in Pretoria and a trip 
for the top five learners to the United 
Kingdom to attend the London Inter-
national Youth Science Forum.

The 2010 top fi ve learners are:
● Physical science in grade 12: Jun-
feng Guo from York High School, 
George, Western Cape;
● Life science in grade 12: Sam Tol-
may from Voortrekker Hoër, Bethle-
hem, Free State;
● Physical science in grade 11: Sean 
Wentzel from Westerford High 
School, Rondebosch, Cape Town;
● Life science in grade 11: Fatima 
Haq from Sama High School, Johan-
nesburg, Gauteng;
● Disadvantaged school physical sci-
ence grade 12: Sibongukuhle Gladness 
Masango from Bantfwabetfu High 
School, Mashishila, Mpumalanga.

They were part of a group of 100 of 
the best achievers who recently  partic-
ipated in a week of edutainment and 
exposure to careers in science, engi-
neering and technology in Pretoria.

According to SAASTA’s science 
education unit manager, Dr Jabu-
lani Nukeri, the science focus week 
events included lectures, excursions 
and industry visits to Harmony Gold 
Mining, the National Zoological 
Gardens and forensic laboratories. 
“We want to expose learners to sci-
ence and let them see for themselves 
where the science is happening,” 
said Nukeri.  

For more information on the 
Olympiad, go to: www.saasta.ac.za

This stunning picture forms part of a riveting seven-hour series called Great Migrations launched by the National Geographic Channel. The series 
tracks the movement of different animals such as wildebeest, monarch butterflies and sperm whales, braving harsh conditions as they migrate 
to ensure their survival. Narrated by Alec Baldwin, the series features breathtaking footage, ideal to raise awareness and instil a culture of 
nature conservation among learners. The series can be viewed on DStv channel 260. Photo: National Geographic

Suspended officials on full pay

Olympiad 
beckons

Department of basic 
education has not 
redeployed any 
suspended officials

said: “This may be a gradual process 
as the DBE will evaluate the capabil-
ity of the province to manage spe-
cific functions and transfer specific 
functions to the province.”

This is not the first time Mpuma-
langa has been rocked by examina-
tion-related scandals. In 1998, when 
the current premier, David Mabuza, 
was MEC of education, grade 12 
results were inflated by 20%, securing 
the province an overall 72% pass rate. 

In 2004, matric results were with-
held due to irregularities and, four 
years later, close to 9 000 learners 
could not get their results on time as 
the province failed to submit their 
results to the national department 
because information was missing.
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ASSESSOR TRAINING (Or programme of your choice) for as little as 

 over 10 months!R800 or R80 per month

that’s not all!!

* TOP PERFORMANCE “Your outcomes-based programme 
on becoming a top learner”

other programmes to choose from:

MODERATOR, NQF 6 (10 Credits) FACILITATE LEARNING (OBE), NQF 5 (10 Credits)

Lead & Manage People, NQF 6 (20 Credits) Manage Teaching and Learning, NQF 6 (20 Credits)

NQF 6 Credits

Manage Organisational Systems &Physical & Financial Resources, NQF 6 (20 Credits)

Understand School Management & Leadership in the SA context, NQF 5 (10 Credits)

Manage Policy, Planning, School Development & Governance, NQF 6 (20 Credits)

Develop a Portfolio to Demonstrate School Management & Leadership Competence, (10 )

SUBSCRIBE NOW and receive with your subscription:

complete and post to: EDUTEL,

PO BOX 6596, WESTGATE, 1734
please send me info on subscribing to Teacher
Skills Programmes as advertised in THE TEACHER

NAME:

ADDRESS:

POSTAL CODE:

TEL (H):

(W):

(CELL):

Tel: (011) 760-4251 

        Fax: (011) 768-1248

         e-mail: edutel@iafrica.com 

         website:  www.edutel.co.zaWe also offer: National Diploma Human Resources Management & Practices, NQF5 and the National Certificate & Diploma: OD ETDP NQF5

All eyes on new evaluation unit 
The department of basic education has  
established a new unit to evaluate teachers —  
the National Education Evaluation and  
Development Unit (Needu). It is an integration  
of past assessment tools that individually  
had limited success in evaluating teacher  
performance and development.  
Thabo Mohlala quizzed the newly appointed  
chief executive officer of Needu, Dr John Volmink,  
on how the new structure will operate

How important is Needu to our 
education system?
It will build a structure and culture of 
accountability among teachers, prin-
cipals, districts and provinces. What 
we mean by accountability is that all 
the players in the system need to own 
their commitments. Needu is there to 
verify that each party plays its role.

When is it going to start 
operating formally?
The structure could be said to be 
operational because we no longer 
have an acting chief executive  
officer — I have been formally 
appointed Needu’s CEO since July 
this year. 

It took almost two years to set up 
the unit. What were the reasons 
for the delay?
We did not have this kind of struc-
ture before. We needed to ensure that 
we come up with one that will oper-
ate differently and not as an inspec-
torate, as was the case before. While 
Needu is also focused on evaluation, 
it is not going to police teachers but 
will focus on improving quality of 
teaching by emphasising self-evalu-
ation, accountability and develop-
ment.

Is it true that it took Needu a 
while to get moving because you 
were not given staff and did not 
have a  budget?
I can only say that I have been in this 
position since July 1 2010. During 
the past four months, I worked quite 
quickly to get a team in place. The 
department has provided a budget of 
about R11-million and this was ade-
quate for the purposes I required.

Can you share with us Needu’s 
organogram, explaining its 

functions and scope and how it 
relates to other role-players?
It is unlikely that Needu will grow 
into a big bureaucracy. Currently, 
our team comprises me as CEO, two 
chief directors, two deputy directors, 
a personal assistant and two interns. 
But we will bring in expertise as 
and when we proceed. For instance, 
we would commission studies and 
research on various areas that relate 
to our mandate.

How does Needu relate to the 
department of basic education?
Needu is not in its final form yet 
because it is still physically part of 
the department, although the plan 
is to operate independently from its 
own location and it will also have its 
own board.

How is Needu going to appraise 
or assess teachers?
Through external audits where we 
will visit a school or a cluster of them 
to establish whether what they are 
responsible for is done. For instance, 
we would look at “dashboard indi-
cators” to see if the school starts on 
time, if teachers teach or whether 
the school is functioning well. If that 
is not done, conditions and time 
frames will be set to ensure there is 
compliance. If compliance does not 
materialise, sanctions will be recom-
mended and it will be for the depart-
ment to deal with the situation. We 
will not only recommend sanctions 
but also teacher development and, if 
the fault is with the district, we will 
recommend the strengthening of 
that district.

How will Needu differ from other 
evaluation instruments that have 
been adopted in the past?
In the past, we had a whole range 

of evaluation instruments such as a 
whole school evaluation, develop-
ment and appraisal system. How-
ever, it was felt that these should be 
synthesised into an integrated qual-
ity management system (IQMS). 
But IQMS also failed because it put 
emphasis on remuneration and 
neglected development. As a result, 
people managing the system were 
always under pressure and gave arti-
ficial scores or assessments. It was 
felt we needed to disaggregate these 
elements and also re-brand the new 
evaluation system — Needu.

What is your take on under-
performing teachers or principals 
who come to school late or work 

less than the prescribed five days 
a week?
Under-performance could mean a 
lot of things. It could relate to lack 
of discipline and I think you don’t 
have to be taught or be trained on 
discipline. I believe we are operating 
in a democratic environment where 
teachers do things because they are 
inherently worthwhile to do — not 
based on fear or reward. Under-per-
formance could also relate to lack of 
support by the principal. But we can-
not make assumptions until we have 
been to schools and, if a school needs 
to be capacitated, we would recom-
mend more resources. As indicated 
earlier, our focus is on quality educa-
tion and we will owe no apology to 

anyone — teachers, principals, dis-
tricts and provinces.

Some say the department, through 
Needu, should crack the whip and 
deal appropriately with teachers 
who shirk their responsibilities 
and hide behind their unions when 
challenged. What is your take?
It is very difficult to drive sustainable 
change from outside. The only way 
to do this is on the inside. In other 
words there needs to be self-motiva-
tion and self-appraisal on the part 
of teachers. But this needs a serious 
mindset change and this cannot be 
achieved overnight. It is important 
to stress that Needu is not the police 
but auditors who will report on irreg-
ularities to the department. 

Are you confident you have 
teacher unions’ buy-in?
We had informal discussions with all 
teacher unions and, in principle, they 
all appreciate the role that Needu is 
set up to perform. But they say this 
is on condition that Needu is inde-
pendent from the department and 
also has sufficient resource capacity. 
We hope to have formal discussions 
with them soon. 

Teacher unions feel strongly that 
development should be at the core 
of any appraisal mechanism. Do 
you think this has been taken on 
board?
We will work closely with the depart-
ment’s teacher development unit to 
ensure this happens. We will also 
ensure we feed our research findings 
to the department so that they can 
provide targeted teacher development 
support.

Your predecessor, Ron Schwartz, 
believes a solid basis has been laid 
and what is required is for teachers 
and officials to knuckle down 
and do what is expected of them 
without hiding behind the past. Do 
you share this sentiment?
I think it is important for everyone in 
the system to knuckle down. Needu 
is there to make sure that all stake-
holders perform their functions. But  
I don’t think we have laid a solid basis 
yet. Needu still has to do this. We 
are a high-cost and low-performing  
education system. Our role is to change 
that — that is what the issue is about.

Ready to evaluate teachers: Dr John Volmink, chief execuctive officer 
of Needu. Photo: Samantha Reinders
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Postgraduate Programme in 
Language Learning & Technology

Do you have a qualification in languages? 
Want to integrate ICTs in your teaching?

 

Learn to develop material for computer-assisted language learning (CALL). 

This two-year MPhil (Hypermedia for Language Learning) programme provides 
an introduction to the integration of ICTs into the language learning environment. 
The course should enable students to design, develop, deliver and critically evaluate 
hypermedia material for language learning and teaching.  Emphasis is on web delivery of 
educational material.   Students access lectures through downloadable pod/screencasts 
and all instructional material is available online.  Instruction is in English, but assignments 
and examinations are accepted in either Afrikaans or English. 

Entry requirements are a Bachelor’s degree which includes a language (preferably as 
a major),  as well as knowledge of web browsing, e-mail and word processing.  Other 
skills required for successful completion of the course are part of the programme. 
Partial bursaries are available.

Closing date for applications: 15 December 2010 for admission in 2011

Visit our website at http://academic.sun.ac.za/forlang/mphil_hyll.htm for more 
information on the programme.  
For more specific enquiries, please contact the programme co-ordinator 
at rdt@sun.ac.za, tel. 021 808 2050, or the secretary 
at lizellee@sun.ac.za, tel. 021 808 2133 and fax 021 808 2035.

TEACHERS CROSS TRANSFERS

Teachers P1 – P3 
who need partners for cross transfers, 

Mangoloi Transit can assist with 
suitable candidates. 

Call Griffith 073 645 4090 
or 

071 133 1429.
Thobile Mthiyane-Lekgoathi 

074 404 8476 

Telefax: 011 849 3226
Teach 001

 Please check and fax signed copy
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Be a leader using educational technology. 
Contact Oxford Educational Supplies for 
details on the latest calculator models. 

For product information, call us at 
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The St Cyprians  and Hout Bay High 
schools in the Western Cape  are the 
fi rst two  in the world to participate in a 
project  that will encourage teachers and 
learners  to tackle some of the world’s 
most pressing environmental issues. 

The project, called Shout, was launched 
recently at the sixth annual Microsoft 
Worldwide Innovative Education Forum 
Awards held in Cape Town.  It is a part-
nership between the Smithsonian Insti-
tution, advocacy organisation Taking 
ITGlobal and Microsoft’s Partners in 
Learning programme. It aims to  involve 
 learners around the world  in science. 
They will have free access to a website, 
www.shoutlearning.org,  on which the 
Smithsonian scientists will place chal-
lenges .

Learners will  help investigate critical 
global issues and teachers  will be able 
to use the  website to get updates, links 
to partner sites and new challenges.

The first project in which learners will 
be invited to participate, in January, 
is a tree-banding initiative which was 
started a few weeks ago when learners 
from St Cyprians School and Hout Bay 
High were given a kit that will be used 
to measure the growth and develop-
ment of trees at their schools. The data 
they collect will be sent to the Smithso-
nian Environmental Research Centre in 
Maryland, United States.

In January 2011 about 500 tree-band-
ing kits will be given away  but partici-
pants will also be taught how to make 

their own kits.
Claudine Brown, the assistant secretary 

for education and access at the Smith-
sonian,  said: “If learning is experiential, 
students will learn. We are encouraging 
young people to live with the land.”

Referring to the tree-banding project, 
she said: “The trees belong to students. 
They have to monitor  them. This  is 
about citizenry. Some  students say what 
they learn at school has got nothing to 
do with the real world … The initiative 
is about encouraging stewardship of the 
Earth. We are giving young people con-
crete things to make a difference.”

According to Michael Furdyk, a co-
founder of TakingITGlobal, learners 
from 35 schools in Sri Lanka, Australia, 
the Philippines and Singapore were 
involved in a pilot project, Deforest-
ACTION, which developed social action 
campaigns to support the protection of 
rain forests in the Asia Pacific region. 
They are trying to raise $10-million to 
build a sanctuary for orangutans in Bor-
neo. During the exercise they acquired 
fundraising and advocacy skills and are 
working with  experts. The pilot initia-
tive gave rise to the  project.

“Shout is driven by the concept that 
students can and should direct their 
own learning both inside and outside 
the classroom, with teachers collaborat-
ing along the way,” said Furdyk.

“The American Civil Rights Move-
ment was a youth movement. High 
school kids have passion. We need to 
allow activism now as they will make 
policies for the future,” said Brown.

Winners in 
innovation
South African educators  once again  did well in a global project 
that encourages teachers to use technology to transform 
education, writes Primarashni Gower

P
eter de Lisle of Hilton 
College near Pieterma-
ritzburg was the sec-
ond runner-up in the 
Innovation in Content 

category in this year’s Microsoft 
Partners in Learning Worldwide 
Innovative Education Forum 
awards presented in Cape Town. 

The awards were the  culmina-
tion of local and regional events 
held around the world  during the 
year, in which teachers presented 
ideas on how technology can fur-
ther educational transformation to 
 improve the way children learn.

The event drew more than 600 
educationists and technology 
experts  and 125 teacher final-
ists showcased their innovative 
teaching practices. 

De Lisle’s biodiversity project 
involved  getting  learners to think 
about and use  research tools to find 
out about biomes. It entailed  creat-
ing a collaborative spreadsheet tool 
to evaluate the best biome in which 
to live.

“Learners had to design a fan-
tasy biome and create a creature 
to live in it,”  he said, adding that 
the young people had acquired 

referencing , graphic design  and 
thinking skills.

De Lisle, who is head of IT and 
teaches English at Hilton College, 
said: “The whole event in Cape 
Town was fantastic. It was really 
energising to be around creative 
educators from all over the world 
and to see some of the amazing 
projects they are doing. The work-
shops and talks were a further 
chance to learn from the presenters 
and from the other participants … 

“I have come back excited, with 
lots of new ideas for things I want 
to work on in the new year.”

He strongly recommends that 
any teacher who uses information 
and communications technology 
in their teaching should take part 
in the contest next year.

“It has been a wonderful journey 
for me and I would think that there 
are many more resourceful and 
creative teachers out there who 
could do very well. The competi-
tion is a process and I have learned 

a great deal at every stage of that 
process, as well as meeting inter-
esting fellow educators with whom 
it has been a pleasure to share 
ideas.”

Linda Bradfield of St John’s Pre-
Preparatory School in Johannes-
burg made it into the last round 
of 25 finalists for her Trash to 
Treasure project. 

The Best Practice winners in the 
four main evaluation categories 
this year were Samuel Avornyo of 
Ghana, Innovation in Community; 
Martin Ryum and Mette Hauch of 
Denmark, Innovation in Collabora-
tion; Pat Yongpradit of the United 
States, Innovation in Content; and 
Tareq Mahjoub, Tareq Mahmoud, 
Shahzlan al-Saffar, Omar Ash-
our, Futooh Khareetah and Majdi 
Daoud of the Arabic region, Educa-
tors’ Choice.

The SchoolNet SA website, www.
school.za , has details of how to get 
involved.

Growing activists

Innovative Teachers
Forum

“There are many 
more resourceful 
teachers out 
there who could 
do very well”

Peter de Lisle of Hilton College was a category runner-up in  Microsoft’s innovative education awards 
for his biome project. With him are Microsoft’s Linda Zecher (left) and Lauren Woodman (right)

Linda Bradfield made it into the last round of 25 finalists.

“We are 
giving young 
people 
concrete 
things to 
make a 
difference”
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T
h e T e a c h e r ,  R e d C a p 
Foundation, AfriSam,  
McCarthy Limited and 
the Institute for Partner-
ships between Education 

and Business are pleased to announce 
details of the 2010 PEO Grade R  
Competition.

This is a national competition 
open to all grade R classes registered 
with the department of education. 
The winning grade R class in each 
province will receive R10 000.

To enter, the school must answer 
the following questions: How  
do you:
l Use play to build a child’s confi-
dence?
l Use play to teach children to solve 
problems?
l Use play to encourage your chil-
dren to be creative?
l Use play to encourage your children 
to be good at working in groups?
l Encourage your children to play 
in a way that encourages them to 
explore the world?

What games do you play to pro-
mote movement and physical  devel-
opment — for ideas, have a look at 
the RedCap Foundation Young-
Heroes Life Orientation Manual 
which can be accessed through the 
department of education’s School 
Safety and Enrichment Programmes 
— contact 012 357 3436 or download 
from www.redcapfoundation.org
l Describe how, if you win, you 
would spend the money for the ben-
efit of your grade R learners.

Pictures are welcome to sup-
port your answers.  You must 
also tell us who you are by filling 
in details such as school name,  
EMIS number, grade R teacher’s 
name, principal’s name, contact per-
son, contact numbers, fax number, 
email address, physical address, 
postal address, and provincial  
location.
Rules: Winners of the 2009 PEO 
Grade R Competition may not enter 
the 2010 competition. Only one 
entry per grade R teacher. Entries 
may not exceed 10 pages. The clos-
ing date for the competition is 
November 30 2010.

Entries may be posted to PEO 

Win prizes for your school in our  
Grade R and exercise competitions

UPSKILL YOURSELF IN 
SCHOOL MANAGEMENT & LEADERSHIP

Edutel Skills Development in collaboration with 
the University of Johannesburg 

offers you the opportunity to upskill yourself in School Management 
and Leadership. This is a Qualification pathway that leads to the 

ACE: Education

(School Management and Leadership)
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     (011) 760-3668

fax(011) 763-4071
e-mail: edutel@iafrica.com



Grade R 2010 Competition, P O Box 
843, Hyper by the Sea, 4053, Dur-
ban, faxed to 031 261 5213 or emailed 
to nelen@ipeb.co.za. Helpline:  
031 261 5212 or nelen@ipeb.co.za.

We hope you have benefited from 
the last few articles and that you 
have found the information useful 
in your practical physical education 
lessons at school. 

Sports competition
We encourage you to continue the 
good work of letting your learners 
take part in structured play so that 
you instil a culture of regular exer-
cise among them. 

Remember to enter our sporting 
equipment competition for your 
school by telling us how you imple-
ment your physical education lessons 
and use your manuals in school. 

Previous articles focused on the 
four Assessment Standards of the 
Learning Outcome 4 of the Founda-
tion Phase: Physical Development 
and Movement for Life Orientation 
in grades R to three.

The last example is on Assessment 
Standard four for Grade three:

Physical Education teachers of 
Grade R, one and two must refer to 
the YoungHeroes Teacher Resource 
manuals for their specific grades’ 
exercises of assessment standard 
three.

This assessment standard refers 
to an outcome in which “the learner 
participates in play and describes its 
effects on the body”.

There are two exercise examples 
that can be used in the resource 
manual to achieve this outcome. 
Described below is exercise 15 of 
the YoungHeroes Teacher Resource 
manual for grade three.

Exercise 15: Hand soccer
Set up a field of about 15m x 20m 
with small goals. Divide learners 
into two groups with the ability to 
distinguish between the two teams. 
The rules for hand soccer are: 
• The learner with the ball must 
remain still but players are allowed 
to rotate;
• The ball must be rolled on the 
ground to the teammates (no throw-
ing);
• If the ball goes out of bounds, 
the team that touched the ball last 
will have to defend the play, which 
should be taken at the point where 
the ball crossed the line.

The goals should be small — 1m 
to 2m across and, to score, learn-
ers have to roll the ball through  
the goals.

The objective of the coach is to get 
teammates moving off the ball and 
to receive the ball and give a pass as 
quickly as possible. 

The game aims to stimulate deci-
sion-making abilities and teamwork 
in the learners.

This exercise requires one PVC 
ball, beacons to mark a field and 
four cones for goals. If there are no 
goalposts available, teachers can use 

the cones by placing the ball on top 
of them. 
The competition
This competition is open to all pub-
lic primary schools in South Africa;  
the winning school in each province 
will receive a R10 000 prize.

Competition entry conditions:
•An educator in the foundation 
phase can enter the competition on 
behalf of his/her school. 
• The educator should have 
received the YoungHeroes resource 
manuals and lesson plans from the 
department of education or from 
RedCap Foundation website (www.
redcapfoundation.org)
•He/she should have read the 
series of five articles published in 
theTeacher from August.
• In addition, to enter, the educa-
tor must write a story (article) to 
RedCap Foundation and Sportstec 
explaining how he/she implements 
physical education in the school 
and how physical education has  

benefited the children.
The article must not be more than 

two typed A4 pages, arial 11-point 
font size and must include:
• Photographs of children in their 
PE lesson. 
• A photograph of the educator 
coaching a physical education les-
son.
• A list of assessment standards dis-
cussed in five articles published in 
theTeacher.
• School name, your name, contact 
number, fax or email, physical and 
postal address and province.

The judges’ decision is final and 
no correspondence will be entered 
into. Only one entry per school. The 
closing date for the competition is 
December 31. All articles must be 
submitted before the closing date.

Post your entries to: RedCap Foun-
dation, YoungHeroes Competition: 
P O Box 912, Durban, 4000 / email 
info@redcapfoundation.org. For 
more information contact RedCap 
Foundation on 031 310 8798.

Hand soccer is one of the exercises explained in the YoungHeroes Teacher Resource manual
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Customer Services Department:

NEW

Foundation Phase Bilingual DictionariesNEW
Learners get two 
dictionaries in one! 

Picture dictionary plus
alphabetical dictionary.

Picture dictionary
Consists of general themes 
used frequently in the 
Foundation Phase.

Alphabet dictionary
Every word has a defi nition 
and example sentence in 
both languages.

FP Bilingual Dictionaries Ad 2 for educators voice resized blue.indd   1 5/20/10   11:24:41 AM

Abstracts can’t 
be avoided

T
hroughout my columns 
this year I have shown 
how, if we regard prob-
lems not only as a reason 
for studying mathemat-

ics but also as a way of introducing 
children to mathematics (learning 
mathematics by solving problems), 
we can help children make greater 
sense of what they are doing as their 
confidence grows.

In the previous column I warned 
that while we should use problems 
to introduce mathematics, not all the 
problems will be “real life” in nature.

Addition, subtraction, multiplica-
tion and division are quite simply 
names for perfectly natural actions 
that can be provoked through a 
range of real-life problems. In this 
case, real-life problems mean those 
occurring in everyday experiences.

However there comes a time 
when the maths can no longer be 
introduced and/or made sense of 
by means of so-called real-life prob-
lems. Be aware that, when teachers 
try to create contrived or nonsensi-
cal “real-life” applications, they run 
the risk of causing confusion rather 
than understanding.

A very good example of this is the 
negative number.

There are no negative numbers 
in the “real world”. Some people 
may argue that being in overdraft at 
the bank is to have a negative bank 
balance and/or that temperatures 
below zero are negative tempera-
tures. These are not negative num-
bers. These are simply numbers 
with a “minus” symbol in front of (or 
behind them — different banks use 
different conventions) to indicate a 
direction (below zero).

Some may remember a time when 
people had bank books and the teller 
recorded a customer’s bank balance 
using either a black pen if the per-
son was in credit or a red pen if the 
person was in overdraft — leading to 

the expression “being in the red”.
Bank staff would type statements 

on typewriters with two-colour rib-
bons — black for credit and red for 
overdraft.  The point of this story is 
that the bank of yesteryear used col-
ours to indicate credit or overdraft 
— they did not use the minus sign.

Only with the advent of the mod-
ern computer and its early black-
ink-only printers did the bank have 
to adopt a new convention — some 
used the minus sign and others 
parenthesis (R25) to denote R25 in 
overdraft.

What, then, are negative num-
bers?

Negative numbers are the inven-
tion of mathematicians — an inven-
tion made to solve a mathemati-
cal problem that they had created. 
Mathematicians are inquisitive; 
they investigate situations and ask 
strange questions. In the case of 
negative numbers, they asked the 
question: “If x = 2 solves the equa-
tion 5 + x = 7, x = 1 solves the equa-
tion 5 + x = 6 and x = 0 solves the 
equation 5 + x = 5, then what val-
ues of x will solve the equations: 
5 + x = 4 and 5 + x = 3?” and so on.

Now the everyday person is uncon-
cerned with this question — he/she 
may have responded with: “Who 
cares!” But, to the mathematician, 
this is a serious problem and solve it 
he/she must.

In the case of this particular series 
of questions, mathematicians solved 

the problem by inventing what we 
call negative numbers and said: 5 + 
(-1) = 4 and 5 + (-2) = 3, etc.

Two quick observations: one, 
many other numbers such as irra-
tional and imaginary numbers have 
similar origins — they are the inven-
tion of mathematicians to solve 
problems that would otherwise have 
no solutions.

Two, do you notice that even the 
names given to these sets of num-
bers by mathematicians suggest that 
they are not “normal” or “common” 
or “everyday” — “negative” suggests 
problematic, “irrational” suggests 
mad and “imaginary” tells its own 
story.  Even the names of these num-
bers make it clear that they are not 
ordinary, everyday objects.

If these numbers are not in the real 
world of everyday people, we make a 
mistake if we try to introduce them 
by means of so-called real-world 
analogies: in large part because the 
analogies will always fail.

It is not possible to find an anal-
ogy to explain why a negative 
number multiplied by a negative 
number gives a positive number as 
the answer and/or why subtracting 
a positive number is “the same” as 
adding the negative of the number.  
As much as real-world problems are 
useful to give meaning to and help 
children make sense of mathemat-
ics in the early years, and as much 
as learning mathematics through 
problem-solving is more effec-
tive than not, there comes a time 
when the nature of the problem has 
to change.

When working with increasingly 
abstract mathematical constructs 
of the later years such as: negative 
numbers, roots of equations, sta-
tionary points of functions and so 
on, the nature of the problem needs 
to change from so-called real-life to 
being more mathematical in nature.

Let me return to the negative num-

bers. Having invented negative num-
bers to solve problems of the form 5 
+ x = 3, mathematicians now had a 
new problem: how to calculate with 
these numbers? In particular, what 
does -2 + -3 equal? What does -2 x -3 
equal? And what does 6 ÷ -3 equal?

Space does not allow a full devel-
opment of the operations with nega-
tive numbers, so I will use one way 
of thinking about this.

Be fo re  inven t ing  nega t i ve 
numbers we already knew that: 
3 x 4 = 12.

And, having invented negative 
numbers, we now know that: 5 + (-
2) = 3 and 7 + (-3) = 4.

So it follows that: (5 + (-2)) x (7 + 
(-3)) = 12

And by the distributive property 
of operations (also well established 
before the invention of negative 
numbers), it follows that:

5 x 7 + 5 x (-3) + (-2) x 7 + (-2) x (-3) 
= 12 that: 

5 x 7 = 35 is well established
and  
5 x (-3) = (-3) + (-3) + (-3) + (-3) + 

(-3) = (-15)
similarly:
(-2) x 7 = 7 x (-2) = (-14)
So we have:  

 35 + (-15) + (-14) + (-2) x (-3) = 12
This simplifies to: 
35 + (-29) + (-2) x (-3) = 12
6 + (-2) x (-3) = 12
And, of course, we also know that 

6 + 6 = 12 and so, if 3 x 4 = 12 and 
the invention of negative numbers 
is not going to change that then 6 + 

(-2) x (-3) = 12 and it follows that (-2) 
x (-3) had better equal 6.

From here follows the observa-
tion that “multiplying a negative 
number by a negative number” had 
better result in a positive number or 
else all our previously held ideas are 
in trouble.

The gist of what I have tried to 
point out is that the answer to the 
question: “What happens when 
you multiply two negative numbers 
together?” is not to be found in the 
real world but rather in a logical 
analysis of a mathematical situation.  
The point is that there comes a time 
in a child’s mathematical develop-
ment when the problems used to 
teach mathematical concepts must 
change from being real-world in 
nature to being more abstract or 
mathematical in nature.

The mistakes we make are both 
to try to teach early mathematics as 
abstract ideas when there are per-
fectly good real-life problems that 
give rise to the mathematics and 
then to try to teach more sophisti-
cated mathematics using contrived 
real-world problems which do noth-
ing more than confuse. 

The skill of being a good teacher 
of mathematics is to know the 
difference between the different 
kinds of situations.

Aarnout Brombacher is a private 
maths consultant. For more 
information, go to 
www.brombacher.co.za

In the eighth column in his series, Aarnout Brombacher 
explains the important difference between real-life problems and 
abstracts devised to achieve a mathematical solution

Graphic: JOHN McCANN

x = 2 solves the equation 5 + x = 7
If ...

then ...

x = 1 solves the equation 5 + x = 6

x = 0 solves the equation 5 + x = 5

what value of x will solve
5 + x = 4

what value of x will solve
5 + x = 3

Negative numbers
Solving equations with a mathematical invention

what value of x will solve

what value of x will solve

Do not try to teach 
more sophisticated 
mathematics using 
contrived 
real-world problems 
which do nothing 
more than confuse
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www.up.ac.za

The University of Pretoria offers three distance education 
programmes to teachers who want to advance their careers:

ACE: Education Management
“Internationally comparable” (introduced in April 2008)

ACE: Special Needs Education 
BEd (Hons) Education Management, Law and Policy 

We offer:
Excellent student support 
Fees covering all learning material – no hidden costs 
Exam centres and contact sessions throughout South Africa

e about the University’s distance programmes 
are invited to return this coupon to: PO Box 22041, Helderkruin, Roodepoort, 1733 or fax it to 
(011) 768-1248.  For further enquiries, kindly contact Andries Pelser at tel: (011) 760-3608 or 
cell: 073 232 3173  e-mail: edutel_upta@iafrica.com *www.edutel.co.za

Title: ................  Initials:  ....................  Surname ......................................................................

Postal address:  ........................................................................................................................

...................................................................................................................................................

Tel: (w):  .................................... (h)  ....................................... (cell) ........................................

Programme in which you are interested in receiving further information:......................................

....................................................................................................................................................................
Phone (011) 760 3608 or 073 232 3173

Distance Education Programmes

“Internationally comparable” (introduced in April 2008)

*new SAQA approved
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Richard Hayward

W
ill 2011 be a bet-
ter year at your 
s c h o o l ?  A r e 
excit ing school 
i m p r o v e m e n t 

plans being put in place?
Ordinary schools give little or no 

attention to goal-setting. In con-
trast, every quality school gives it a 
great deal of attention. Set “Smarter” 
goals for yourself, your learners and 
your school and you will definitely  
achiev your targets.

Smarter is an acronym used to 
help design powerful, successful 
goals. This acronym makes goal-set-
ting easy to formulate and serves as 
a checklist to determine if the goals 
are worthwhile. The meaning of 
each letter is:
S: Specific
M: Measurable  
A: Achievable
R: Realistic
T: Time-bound
E: Ethical
R: Rewarding

Specific
Many intended goals fail because 
they’re too ambiguous, woolly and 
vague. A goal needs to be specific 
and to the point.

Poor example: The school exam 
results will be improved on next 
year.

Good example: In the 2011 mat-
ric exams, every candidate will pass 
every subject.

Measurable
Dream big but be able to measure 
the dream. Goals should be meas-
urable. The measurement could 
be in the form of money raised 
or exam and sports results. An 
observer should be able to measure 
whether or not the intended goals 
were achieved.

Poor example: The school will 

raise funds to build a library.
Good example: Fund-raising 

events in 2011 will raise R75 000 
towards the library.

Achievable
Set goals that are challenging and 
just beyond one’s grasp. They need 
to motivate one to excel but also be 
reachable.

Poor goal: The school will be the 
best primary school in the country.

Good goal: Excellent overall per-
centage results will be obtained in 
the grades three and six standard-
ised annual national assessments. 

Realistic
Outcomes-based education (OBE) 
had high ideals on how to improve 
on the education system in place 
prior to 1994. There was a gap 
between the OBE idealism and the 
reality of the average South Afri-
can school. Thousands of schools 
had too many children crammed 
into poorly resourced, tiny class-
rooms. As a result, the group work 
activities required of OBE were dif-
ficult to do. 

Many teachers were under-quali-
fied. Insufficient training was given 
to help teachers understand new 
ways of assessment, learning and 
teaching. Such factors made OBE 
implementation difficult for so 
many schools.

Goals need to be realistic. Are 
there the human (such as suitably 
qualified teachers) and physical 
resources (such as computer facili-
ties) available? 

What knowledge and skills do the 
learners need to live meaningful, 
successful lives? What are the par-
ent and community expectations of 
the school?

Poor goal:  Each learner will have 
a maths percentage of at least 70%.

Good goal: Each learner’s maths 
mark will improve by 5% over 
a year.      

Time-bound
Before carrying out a goal, set date 
deadlines. Decide what will be 
achieved by certain dates. Dates 
become milestones on the journey 
to achieving goals. 

Give yourself enough time to 
achieve the goal well. If people 
have insufficient time, expect them 
to become angry, frustrated and 
stressed. The quality of the work is 
often below par.

When there’s a timeline that indi-
cates when parts of the goals are to 
be completed, motivational levels 
go up. There’s focus on achieving 
the goal. Also, it’s easy to monitor 
progress.

Poor example: The school will 
build two new classrooms.

Good example: R180 000 will be 
raised by December 2012 on the new 
classrooms project; the classrooms 
will be built by June 2013. 

Ethical
Not every goal is a good one. Set 
goals that are in the best interests 
of the school community. There are 
times when goals could serve the 
interests of only a few people such 
as the senior management team. 
The team might, for example, want 
to refurbish their offices lavishly. 
The ethical question is: are there 
more important things that need to 
be done? 

Poor goal: Secure reserved park-
ing available only for senior man-
agement team. 

Good goal: Secure car parking 
available on a first-come, first-served 
basis or for all staff and visitors.  

Rewarding
A goal should be well worth doing. 
On completion, the folk who worked 
on it should feel that their talent, 
time and tithe were well spent. A 

rewarding goal makes the school a 
better quality place for those who 
learn and teach there.

Poor goal: Expensive recliner 
armchair for principal’s office.

Good goal: Comfortable chairs for 
everyone in the staffroom.

Be inspired as you plan your per-
sonal, professional and school goals. 
Dream on but be mindful of Diana 
Hunt’s words, “Goals are dreams 
with deadlines.”

Richard Hayward, a former prin-
cipal, is attached to the Quality in 
Education unit of the South African 
Quality Institute. For details of 
its leadership and management 
programmes, please contact either 
Vanessa du Toit at 012-349-5006 
vanessa@saqi.co.za) or Richard 
Hayward at 011-888-3262 rpdhay-
ward@yahoo.com. Poor schools are 
sponsored

Rules for 
success
To set goals that can be achieved, you 
need to stick to a certain formula

S  =  speci�c
M  =  measurable  A  =  achievable

R  =  realistic

T  =  time-bound

E  =  ethical

R  =  rewarding

S  =  speci�c
M  =  measurable  A  =  achievable

R  =  realistic

T  =  time-bound

E  =  ethical

R  =  rewarding... by spelling out the word SMARTER

S-m-a-r-t-e-r focus
A simple way to memorise a structure for better goals ...
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TO APPLY:

VISIT YOUR NEAREST BRANCH,

*SMS TEACH TO 32181 OR

VISIT www.africanbank.co.za

NO

PAYMENTS

UNTIL

MARCH*
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ENJOY AN EXTENDED PAYMENT BREAK!

Take up a payment break loan before 15 December 2010 

and start paying back next year.*

*Terms and conditions apply. SMS’s charged @ R1.50. Promotional terms available on website. African Bank is an authorised fi nancial services and registered credit provider. 

*First instalment due date between February and April 2011, depending on date of application. NCR Reg no: NCRCP5. Reg no: 1975/002526/06.

E
ach December, the follow-
ing scenario plays out in 
thousands of households 
across South Africa. Mom, 
Dad and the 2.5 kids hop 

into the family sedan and drive down 
to the coast to spend the festive season 
with friends, family or at their favour-
ite holiday destination. They spend 
two weeks living it up, eating out, 
entertaining lavishly, buying expen-
sive Christmas gifts and blowing wads 
of cash on leisure activities.

By the time New Year arrives, there’s 
hardly enough money to meet the 
bills, let alone pay for new school uni-
forms and school fees.

How can you avoid falling into this 
unhealthy cash-fl ow pressure cooker? 
Here are fi ve simple steps you can take 
to prevent a debt hangover in 2011.

Step 1: Draw up a budget and 
stick to it
A simple household budget is a sum-
mary of all your income and expenses. 
On the one side, you show your net 
monthly income (after tax and all 

deductions) and, on the other, you list 
your monthly expenditure. The typi-
cal household will be spending money 
on bond repayments, car instalments, 
long- and short-term insurance poli-
cies, school fees, petrol, food and enter-
tainment, home security, and so on. 

Drawing up a detailed spreadsheet of 
your income and expenses will quickly 
reveal how much cash you have avail-
able for year-end extravagances.

You should apportion any monthly 
surplus to short-term savings, long-
term savings and provision for annual 
costs such as holidays and school 
expenses. If your expenses exceed your 
income, you’re going to have to make 
certain lifestyle changes.

Step 2: Plan your Christmas 
expenditure
Once you’ve drawn up a budget you 
should know exactly how much you’re 
able to spend over the festive sea-
son. It makes sense to plan gift-buy-
ing ahead of time — perhaps picking 
up a few items before the Christmas 
rush. Draw up a list of all the people 

you need to buy gifts for and allocate 
a rand amount to each of them. And 
don’t go over budget!

If, after an honest assessment of 
your fi nancial aff airs, there really isn’t 
any spare cash for presents, take a rain 
cheque. Let your family know you’re 
not going “mad” this Christmas … It’s 
quite easy to downsize gifts for your 
spouse and extended family and focus 
on gifts for your children instead.

Step 3: Avoid credit
Retailers love the December holidays. 
People are on leave, cash flush after 
receiving their year-end bonus and 
full of the joys of the festive season. 

These factors combine to create a type 
of retail euphoria which advertisers 
immediately latch on to. They lure 
you with fantastic prices on the latest 
“must have” tech gadgets. New LCD 
televisions, digital cameras, furniture 
and appliances — you name it, they’ll 
try to foist it on you. And, if you don’t 
have cash, they’ll gladly swipe your 
credit card.

The best defence is to refer back 
to your budget. If you needed a new 
television or refrigerator, you would 
have planned for it. If it’s not in the 
budget, you don’t need it. Simply walk 
away.

To begin the New Year with a 

maxed-out credit card simply makes 
every aspect of future fi nancial disci-
pline more diffi  cult. 

Step 4: Pay off debt rather than 
making more
A discipline you should develop early 
on is to assess your credit position 
at least annually. Before blowing 
your bonus on holidays, gifts and 
unnecessary appliances, you should 
clear as much of your short-term 
debt as possible. The best place to 
start is to clear the balances on your 
credit and store cards. Financial 
planners say you should settle the 
full outstanding balance on such 
accounts the minute they fall due. If 
you pay only the minimum amount, 
you incur hundreds (if not thou-
sands) of rands in unnecessary inter-
est charges.

Step 5: Get your savings plan on 
track
South Africans are notoriously poor 
savers. The choice you have is between 
instant gratifi cation (blowing all your 
money on frivolities today) versus 
saving for the proverbial rainy day. 
The best Christmas present you can 
give yourself is to assess your finan-
cial situation carefully — budget, plan 
your December expenditure, dedicate 
some of your surplus funds to saving 
and begin the New Year on a sounder 
fi nancial footing.

Five ways to save this Christmas
The end of the year is a time for family and 
friends. Those who are lucky receive a 13th 
cheque, but most South Africans overspend 
and wake up to a New Year debt hangover. 
Prevention is the perfect antidote to a 
hangover, writes Gareth Stokes 

Don’t shop till your finances drop this Christmas. Photo: Lisa Skinner
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What is your background? 
I am one of nine children, Jewish, 
passionate about my country. I was 
banned in 1976 for five years and 
detained numerous times. I believe 
in a caring, compassionate society, 
one that values debate and intel-
lectual achievement. I am writing a 
novel and doing an MA at Wits.

Why have you taken such an 
interest in school education?
I have great faith in the young peo-
ple of our country, their concern 
for their future and their common 
right to shared opportunities, which 
include education and jobs. I was 
impressed by the integrity and sac-
rifice shown by youth in Cosas [Con-
gress of South African Students] in 
the 1980s and their real militancy. 
Education is an area [in which] I 
can give back on some of my privi-
leges — it is the key to liberation.

What went wrong with the 
education system post-1994?
We lost focus and priority. We 

demobilised a vibrant education 
movement. We forgot to stress excel-
lence as the foundation and basics 
of achievement. We forgot the detail 
of literacy and numeracy. [And] all 
the other sins of our society — pov-
erty and unacceptable inequalities. 
We lacked vision of what education 
could be and could do in a develop-
ing economy and society like ours.

What were some of the 
biggest mistakes made by 
the government in education 
post-1994?
Disempowering stakeholders or 
assuming their automatic involve-
ment, teacher retrenchments and 
poor teacher training and support 
strategies, outcomes-based edu-
cation [OBE]. Lots of mistakes — 
mostly through approaching things 
too bureaucratically.

Some of the achievements of 
the government in education?
Creating a national, nonracial edu-
cation system based on a new cur-

riculum, the logistics in preparing 
and running a matric exam, school 
nutrition, the beginnings of redress 
in infrastructure.

You participated in a group in 
2008 that campaigned to end 
the revised OBE system. What 
was your motivation?
I concluded that [educationist] 
Mamphela Ramphele was right and 
I spoke out. OBE was a distraction 
and a negative roadblock that, at the 
least, required proper facilities and 
confident teachers. It held us back 
from teaching the basic foundations 
of maths and literacy and was inter-
preted rigidly with a lot of paper-
work by the department. OBE had 
to go, despite its many good points.

What would you do to fix 
the system if you were the 
minister of basic education?
If I were the minister, I often say, I 
would have a heart attack. The task 
is daunting. First prize is to develop 
a national debate and consensus 

around priorities. Then to hear teach-
ers and get them on board — teach-
ers have to be part of any solution. 
Fix the education districts, make sure 
provinces have working operational 
structures with helpful and compe-
tent officials. Hold teachers, officials 
and politicians to account.

Are the teacher unions too 
strong? If so, how can they be 
reined in?
Teacher unions have to be brought 
on board or, if needs be, confronted. 
Unions have neither learned to curb 
the worst excesses of their members 
or officials, nor to rise above the 
range of real problems. There are 
poor conditions in many schools — 
the impact of instability is felt mainly 
by township and poor rural children. 

Primarashni Gower speaks to Graeme Bloch, author of The 
Toxic Mix: What is Wrong with SA’s Schools and How to Fix It

What’s wrong 
with SA schools?

Graeme Bloch: ‘Education is an area I can give back on some of my 
privileges — it is the key to liberation’. Photo: Oupa Nkosi
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We all have a responsibility to get 
involved in finding solutions to fix 
our schools, especially the teachers.

What do you think constitutes 
a functional education system 
— how would you measure 
functionality?
The most basic measures are grade 
three and six [assessment] results, 
matric passes and throughput. Are 
there jobs and vocational and terti-
ary options? But it is “complex”, as 
they say — we want schools to nur-
ture young people’s talent, give them 
opportunities, teach them to work 
hard and to be the best. How do you 
measure good citizenship — a sense 
of solidarity and tolerance, sports-
manship, a caring approach? We 
must shoot for the stars.





Schooling 2025: The vision
The following captures where the DBE would like to be in 2025:
Learners …

Attend school on time, every day, and take their schoolwork seriously. They have access to computers, a good meal, sporting and cultural activities. 
They have respectful relationships with their friends and dependable teachers.

Teachers …

Are confident, well-trained, and continually improving their capabilities. They are committed to giving learners the best possible education, thereby 
contributing to the development of the nation. They enjoy job satisfaction because their conditions of service are decent and their pay comparable to 
that of other professions.

School principals …

Ensure teaching takes place as it should, according to the national curriculum. Through responsible leadership, they promote harmony, creativity and 
a sound work ethic within the school community and beyond.

Parents …

Are well informed about what happens in the school, and receive regular reports about how well their children perform against clear standards that 
are shared by all schools. They know they are listened to, and any concerns will be dealt with by education authorities at all levels.

Learning and teaching materials …

Are in abundance and of a high quality. Learners and teachers know how to use computers in the school to access information they need.

School buildings and facilities …

Are spacious, functional, safe and well-maintained. Learners and teachers look after their buildings and facilities because they take pride in their 
school.

Action Plan to 2014
This draft Action Plan is the DBE’s strategy to strengthen weak areas in the education system that have been identified as needing support. It has 
been developed in line with the Presidency’s 2009 national strategic planning, and draws direction from the guiding document Improving Government 
Performance: Our approach.

By improving performance in these identified areas, learners will benefit from a higher quality education. The nation as a whole will also benefit as 
school graduates with better skills and knowledge levels enter further and higher education, and the workplace.

This document summarises the draft Action Plan the improvements that can be expected, as well as what ordinary citizens can do to contribute 
towards better schooling.

Short-term goals, long-term vision
The draft Action Plan sets out the goals that the national education system will be working towards, and the actions to achieve these goals, by 2014. 
These are the first steps towards realising the bigger, more long-term vision of quality education in schools by 2025. This vision is called Schooling
2025.

Everyone has a part to play
As far as possible, the Action Plan indicates for each stakeholder in the system what activities they should be engaged in to realise each goal in the 
plan. It also suggests ways that those outside the education system can also provide resources or expertise in support.

Clear goals, flexible strategies

The Action Plan sets out 13 goals to be achieved related to learning and enrolment. In addition, it sets out 14 areas in education which need to be 
improved to reach these goals. The DBE is not, however, telling people exactly what they must do to achieve these goals. The approach is to allow a 
degree of flexibility so that schools and their communities can come up with strategies that best suit their own situation.

Measuring progress: Annual National Assessments (ANA)
Each year, all learners in Grades 1 to 6 will write national tests in languages (home language and first additional language) and mathematics at 
the end of the year. The purpose is to establish an objective national benchmark by which to measure literacy and numeracy achievement levels in 
primary schools, so that improvement can be accurately assessed, and appropriate interventions designed where additional support is needed. 

Teachers will mark these standardised tests according to instructions provided by the DBE.

Parents will receive the ANA results in learners’ annual report cards at the end of the year. School Governing Bodies (SGBs) will receive a district-
wide ANA report, which will be shared by other parents of the school, to allow them to compare their own ANA results with those of other schools in 
the district.

The objective in making the results public is not to shame schools, or create perceptions of “winners” or “losers”, but rather to give schools and their 
parent communities an idea of how their achievements compare to those at other schools.

In 2011, ANA tests in languages and mathematics will be introduced for Grade 9 learners. 

The goals of the Action Plan
The Action Plan has 27 goals. 
Goals 1 to 13 deal with outputs we want to achieve in relation to learning and enrolments.

Output goals focusing on minimum quality standards

1 Increase the number of learners in Grade 3 who by the end of the year have mastered the minimum language and numeracy competencies for 
Grade 3. 

2009 baseline: +/- 48% (literacy) and 43% (numeracy); 2014 target: 60% for both subjects

2 Increase the number of learners in Grade 6 who by the end of the year have mastered the minimum language and mathematics competencies 
for Grade 6.

2009 baseline: +/- 37% (literacy) and 19% (numeracy); 2014 target: 60% for both subjects



3 Increase the number of learners in Grade 9 who by the end of the year have mastered the minimum language and mathematics competencies 
for Grade 9.

Baseline and targets will be determined after 2010 ANA.

4 Increase the number of Grade 12 learners who become eligible for a Bachelors programme at a university.

2009 baseline: +/- 110 000; 2014 target: 175 000

5 Increase the number of Grade 12 learners who pass mathematics.

2009 baseline: +/- 125 000; 2014 target: 180 000

6 Increase the number of Grade 12 learners who pass physical science.

2009 baseline: +/- 120 000; 2014 target: 170 000

Output goals focusing on improving average performance 

7 Improve the average performance in languages of Grade 6 learners.

8 Improve the average performance in mathematics of Grade 6 learners. 

9  Improve the average performance in mathematics of Grade 8 learners.

Output goals focusing on access and progression

10 Ensure that all children remain effectively enrolled in school up to the year in which they turn 15.

2008 baseline: 97.4%; 2014 target: 99%

11 Improve the access of children to quality Early Childhood Development (ECD) below Grade 1.

Indicator 1 (% Grade 1 learners who’ve received formal Grade R):

2008 baseline: 51%; 2014 target: 80%, but 100% if non-formal ECD is included.

Indicator 2: The enrolment ratio of children aged 0 to 5

2008 baseline: 25%; 2014 target: 37%

12 Improve the grade promotion of learners through the Grades 1 to 9 phases of school.

Indicator 1: % of children aged 9 who have completed Grade 3:

2008 baseline: 59%; 2014 target: 65%

Indicator 2: % of children aged 12 who have completed Grade 6:

2008 baseline: 46%; 2014 target: 52%

13 Improve the access of youth to Further Education and Training beyond Grade 9.

Indicator 1: % of youth who have received an NSC:

2008 baseline: 40%; 2014 target: 50%

 Indicator 2: % of youth who obtain FET qualifications.

2008 baseline: 41%; 2014 target: 65%

Goals 14 to 27 deal with how to achieve the 13 output goals. 

Teachers

14 Attract in each year a new group of young, motivated and appropriately trained teachers into the teaching profession. 

15 Ensure that the availability and utilisation of teachers is such that excessively large classes are avoided.

16 Improve the professionalism, teaching skills, subject knowledge and computer literacy of teachers throughout their entire careers.

17 Strive for a teacher workforce that is healthy and enjoys a sense of job satisfaction.

18 Ensure that learners cover all the topics and skills areas that they should cover within their current school year.

Learner resources

19 Ensure that every learner has access to the minimum set of textbooks and workbooks required according to national policy.

20 Increase access amongst learners to a wide range of media, including computers, which enrich their education.

Whole-school improvements

21 Ensure that the basic annual management processes occur across all schools in the country in a way that contributes towards a functional school 
environment.

22 Improve parent and community participation in the governance of schools, partly by improving access to important information via the e-Education 
strategy.

School funding

23 Ensure that all schools are funded at least at the minimum per learner levels determined nationally and that funds are utilised transparently and 
effectively.

School infrastructure and support services

24 Ensure that the physical infrastructure and environment of every school inspires learners to want to come to school and learn, and teachers to 
teach.

25 Use the school as a location to promote access amongst children to the full range of public health and poverty reduction interventions.

26 Increase the number of schools which effectively implement the inclusive education policy and have access to centres which offer specialist 
services.

27 Improve the frequency and quality of the monitoring and support services provided by district offices to schools, partly through better use of 
e-Education.
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Hlayiseka 
tackles 
violence
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Yazeed Kamaldien

H
layiseka is a Tsonga 
word which means “be 
safe” and it’s also the 
name of a school inter-
vention which aims 

to equip South African schools bur-
dened with violence to cope better 
with their situation.

The Cape Town-based Centre for 
Justice and Crime Prevention (CJCP) 
launched this project in 2008. 

For the past three years Hlayise-
ka’s four-day training workshops 
have reached 1 100 schools nation-
ally as various provincial education 
authorities signed up.

Patrick Burton, executive direc-
tor at CJCP, says they launched 
Hlayiseka after research at schools 
nationwide revealed worrying levels 
of violence: thousands of learners in 
primary and high schools had been 
assaulted at school. Boys and girls 
faced sexual violence, while alcohol 
and drugs were easily accessible at 
schools and so were weapons like 
knives or guns.

One of the most high-profile cases 
of school violence occurred two 
years ago at the Nic Diederichs Tech-
nical High School in Krugersdorp, 
where Morne Harmse killed fellow 
learner  Jacques Pretorius with a 
sword and injured three others. He 
was sentenced last year to 20 years’ 
imprisonment and the judge recom-
mended that he be given psychiatric 
counselling and rehabilitation dur-
ing his prison term.

Referring to the Hlayiseka project, 
Burton explains that it takes the 

form of a tool-kit containing inform-
ative handbooks to equip a team of 
participants committed to making 
schools safer. Each participating 
school has its own team that com-
prises learners, teachers, the school 
principal, members of the school 
governing body, the local police and 
the provincial education depart-
ment’s district officer.  

“We know what the risk factors 
are. We need to build resiliency 
among children. This aims to be an 
early intervention to work with chil-
dren,” says Burton of their project.

“A well-managed school will be 
safe. A school needs to have poli-
cies in place and learners must be 
involved … They put together a 
safety plan for the year and imple-
ment it. There should, for example, 
be an anonymous [crime and vio-
lence] reporting mechanism for kids 
and teachers.”

Burton says that a Hlayiseka 
project mentor works with the 
school to ensure that the initiative 
continues throughout the year.

“Our workshop allows the learners 
and educators to identify that there 
is a problem at their school and they 
need to do something about it. The 
idea is that the tool-kit equips the 
school to take responsibility. This is 
not going to be an NGO or education 
department responsibility though. It 
doesn’t ask teachers to spend extra 
time on it. They just have to draw up 
their policies and implement it,” he 
explains.

“We bring in other role players 
because schools often feel isolated 
from the community. We bring in 

the local district officer and a police 
officer so that there is more suc-
cess.”

Hlayiseka tackles the practicalities 
of ensuring a safe school while guid-
ing learners on how to take responsi-
bility for their environment. Burton 
says that learners need to know that 
“rights come with responsibilities”.

“This project is about respect and 
how you engage with people. It’s 
about everybody walking into the 
classroom and doing what they’re 

supposed to do. It works for the 
teachers and children.”

Workshops also start a conversa-
tion between learners and teach-
ers where communication barriers 
exist. Schools with high levels of vio-
lence tend to have distrust between 
learners and teachers, says Burton.

“Learners need to feel free to say 
why they don’t feel safe and what 
the risks are at school. They need 
to have a space where they feel they 
can talk to teachers. But the school 

must respond and take action on 
complaints … There are incidents 
where kids are bullied and teach-
ers do nothing about it. Kids need 
to be a lot more active in saying why 
they don’t feel safe. They need to be 
empowered and need to feel that 
they are not victims.”

While the national department 
of education was an instrumental 
partner in drawing up this project’s 
framework and funded initial trials, 
provinces are now expected to fund 
this initiative. The Open Society 
Foundation of South Africa was the 
project’s initial funding partner and 
has increased its backing.

Meanwhile ,  Bronagh Casey, 
spokesperson for the Western Cape 
education department, says that 
they also run the Safe Schools Pro-
gramme, which aims to “ensure that 
our schools become free of danger-
ous objects and drugs”. In October 
this year it was revealed that there 
were 227 reported assaults and stab-
bings at the province’s schools since 
the beginning of this year. Assaults 
involved learners attacking each 
other and there were many links to 
gang violence.

Casey says the education depart-
ment installed metal detectors 
last year at 109 “high-risk schools 
to ensure that no weapons are 
brought onto the school premises”. 
Other physical security measures 
at schools include gates, burglar 
bars, alarms, perimeter patrols by 
community volunteers and armed 
response.

Learners were also involved in 
programmes focusing on conflict 
management, trauma counselling, 
behaviour modification, human 
rights curriculum, entrepreneurial 
training, and sport and cultural 
activities.

Casey says this programme’s 
2010/11 budget was R22-million and 
it incorporated a range of services.

“There’s an Integrated School 
Safety Plan and a toll-free call cen-
tre where children can lodge com-
plaints or request assistance, and 
are referred to the school social 
workers, school psychologists or 
external service providers for thera-
peutic and psychological interven-
tion,” says Casey.

Alcohol abuse plagues schools
The first South African Youth Risk 
Behaviour Survey among grades eight 
to eleven learners nationwide, carried 
out by the department of health and 
the Medical Research Council in 2002, 
found that:

• 31.8% of male and 26.4% of female 
learners were drinkers (they had con-
sumed alcohol within the month pre-
ceding the survey);

•  The national average for learners 
involved in binge drinking was 23%; 
and

•  Six out of the nine provinces 
had binge-drinking rates above the 
national average (Free State, Gauteng, 
Mpumalanga, Northern Cape, North 
West and Western Cape).

A 1999 Human Sciences Research 
Council nationwide study focusing on 
black learners aged 10 to 21 found that 
42.5% had used alcohol at some point 
in their lives.

Regulations governing South Afri-
can schools clearly state that “no 
learner, teacher, parent or any other 
person should possess or use alcohol 

during any school activity”. While the 
legislation promotes the absence of 
alcohol, monitoring at school level is 
clearly inadequate.  

In an attempt to reduce violence in 
South Africa and move towards alco-
hol-free schools, the Soul City Phuza 
Wize Drink Safe Live Safe campaign 

has come up with a new way to make 
schools alcohol-free. The Soul Buddyz 
5 television drama, which is aimed at 
eight to 14-year-olds, shows the impact 
of alcohol on children and follows the 
story of a group of children who try 
to rid their school and community of 
alcohol. 

This campaign is being led by more 
than 5 300 Soul Buddyz clubs around 
the country, which are trying to get 
their schools to draw up an alcohol-
free policy and maintain this status 
on an ongoing basis. The Soul Bud-
dyz 2010 Unit 3, Alcohol-free Schools 
explains how to draw up a policy for 
an alcohol-free school:

• Invite all stakeholders to partici-
pate. This includes parents, teachers, 
learners, kitchen staff, community 
members, the school governing body, 
and so on. Help everyone to under-
stand what a policy is and why you 
want an alcohol-free school policy;

•  Find out what different people say 
they would like to have in the policy;

•  Write up a draft policy in simple 
language and in a way that everyone 
can understand;

•  Show everyone the draft policy so 
they can comment on it;

•  Write the final policy. The school 
governing body must approve the pol-
icy at one of their meetings;

•  Make everyone aware of what the 
policy says; and

•  Follow up to see if the policy is 

School kids like Themba (above) are becoming susceptible to alcohol 
bingeing Photo: Oupa Nkosi

Savera Kalideen working.
Ideas to include in the Alcohol-Free 

Schools policy are:
•  We will not bring or drink any 

alcohol on our school property even 
when we have a party, a fundraiser or 
any event at school;

•  Our school will not allow educa-
tors or staff or other adults who drink 
or smell of alcohol onto our school 
property;

•  Our school will not give alcohol 
as prizes for competitions, at events 
for adults, and we don’t give alcohol as 
gifts to anyone;

•  We will not advertise alcohol at 
school or allow alcohol sponsorship of 
our sports events; and

• Our school will send out informa-
tion about organisations that help peo-
ple and their families who are affected 
by alcohol misuse and abuse.

For more information on the Phuza 
Wize Drink Safe Live Safe campaign, 
go to www.phuzawize.org.za or www.
soulcity.org.za.

Savera Kalideen is advocacy man-
ager at Soul City

The casket of Jacques Pretorius, the 16-year-old boy who was slain by 
Morne Harmse at a Krugersdorp high school.  
Photo: Werner Beukes/SAPA
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I
t was no ordinary under-16 
rugby match. By the time the 
referee had decided to stop 
play, blood was splattered on 
both players and spectators. 

Players from the two competing 
schools had fist fights; the specta-
tors had brawls, too. Sunday news-
papers reported the incident and 
told their readers that the principals 
of the two schools would be holding 
an urgent meeting.

That particular rugby match was 
an example of where competition had 
gone out of control.

What’s better for a school: competi-
tion or participation? Do we encour-
age intense competition among teams 
— especially against neighbouring 
schools — but not give due attention 
to encourage participation among 
learners in all activities? There’s an 
ongoing debate worldwide about 
competitive sports in schools.

Competition can involve negative 
behaviour such as lack of sportsman-
ship, verbally rubbishing the opposi-
tion and even physically assaulting 
others. Handled poorly, competition 
makes a person fear failing and low-
ers self-esteem if he or she loses.

Yet competition can also be healthy. 
It motivates learners to try even 
harder. Winning is a morale booster. 
Competitors further develop their 
skills. There’s also the sheer enjoy-
ment and fun of taking part. Positive 
competition involves determined but, 
crucially important, friendly rivalry. 
Values such as perseverance, respect, 
being humble in victory and gracious 
in defeat are learnt. 

When the competition involves 
teamwork, important life skills are 
taught. Everyone knows the team is 
more important than the individual. 
Together they can do so much more.

Participation brings people 
together. Many schools expect every 
child to participate in at least one cul-
tural and/or sporting activity. New 
skills are learnt; new friendships 
made. There’s a sense of belonging in 
which everyone realises they’re part 

of one team, which is their school.
Learners should be guided to get 

a balance between competition and 
participation in their lives. John was 
a brilliant soccer player and the best 
striker in his school team. Besides 
never missing a school practice, John 
belonged to a soccer club. As the soc-
cer team captain, he was an excellent 
motivator and led his team to a win-
ning season. 

Meet the same John in the English 
class and he’s not so competitive. Nor 
does he put in the extra effort needed. 
Yes, his homework is done diligently. 
He participates in class but, beyond 
what the teacher requires of him, lit-
tle extra time is spent on the subject. 
John’s competitive passion for excel-
lence is reserved for the soccer field.

A school needs to give opportuni-
ties for learners to take part in com-
petitions. Make sure that there are 
opportunities to be competitive in 

all areas of school life. What about 
the academic stars who also want to 
compete academically or the budding 
talents who want to compete for the 
school Oscar for Best Actress?

Competition should be a mentally 
healthy experience. John Shindler 
in Transformative Classroom Man-
agement highlights possible student 
problems regarding competition in 
the classroom. Two of them are: 

l Fear of failure. Ask the learners 
whether they’re working from a desire 
to grow and learn or are they spend-
ing too much time worrying about 
their self-image. Remind them that 
they are playing for fun and what’s 
important is what they learn. Focus 
on the process, not the result.

Shindler advises teachers not to 
make the learners compete for high 
“stakes”. Let the winners’ prize be a 
small or trivial one. Give due praise, 
the “five minutes of glory” and then 

move on to something else. Let the 
learners be aware that the teacher 
cares about every one of them and 
wants them all to do well.

l Too much focus on the outcome 
of winning. Here, the teacher must 
remind learners that what’s impor-
tant is to understand what’s being 
taught and also how they treat each 
other. Winning won’t improve their 
marks or report card symbols. 

The teacher expects them to com-
pete in a spirit of cooperation, respect, 
fairness and sportsmanship. If a 
group falls apart emotionally by blam-
ing other team members, or cheating, 
there should be consequences. A most 
powerful consequence is that the 
group has to sit out from taking part. 

Although a learner might only want 
to participate and not compete in an 
activity, the learner should be encour-
aged to set personal competitive goals. 
John, the soccer player mentioned 

here, was given such a challenge by 
his English teacher. She challenged 
him to improve his English mark for 
the next term. “Compete against your-
self, John. By how many marks can 
you improve for the next report?” was 
her motivation.  

Shindler gives an astute observa-
tion about competition: winning is 
not the point and losing is not a big 
deal. What is meaningful is what we 
learn about ourselves in the process, 
how we treat each other, and what we 
learn about our skill level. 

So, what’s better, competition or 
participation? Both have a hugely 
positive effect on any excellent school. 
Use both wisely. Then you’ll bring out 
the innate best in any young person.

Richard Hayward is a former head-
master. He is attached to the Quality 
in Education unit of the South Afri-
can Quality Institute

Use both wisely 
and you will see 
excellent results, 
writes Richard 
Hayward

Sometimes competition can get out of control. Photo: Lisa Skinner

Competition vs participation 
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The smart way to start saving

C
apitec Bank has a range of saving options 
to help you build your nest egg or save for 
something special. It’s really easy because at 
Capitec Bank, you earn highly competitive 
interest rates and pay the lowest transaction 
fees. To get started, simply choose the option 

that suits your needs.

Daily Savings Account
All clients get a Daily Savings Account which is your 
transaction account and your everyday savings account 
in one. It’s your primary account and gives you access to 
our other saving and credit products. Earn the highest 
interest rate on daily savings balances. Easiest paperless 
transactions at the lowest fees available. Register in-branch 
for Cell phone Services – Updates via SMS for balance and 
transaction information on your account; balance enquiries; 

and access to Multi Loan funds when you need it. Register in-
branch for Internet banking. Convenient online banking allows 
you to stay on top of your saving options.

Savings Plan
Once you have opened a Daily Savings Account you can create 
your own Savings Plan. These plans allow you to manage your 
funds according to your needs while earning the best interest on 
�exible savings. This saving option allows you to:
Choose your deposit amount/s and the frequency of your 
deposit/s. Open up to four Savings Plans, including Fixed Term 
Savings Plan/s. Personalise your plan/s with a unique name. Access 
the plan/s via Internet Banking or our ATMs.

Fixed Term Savings Plan
Once you have created a Savings Plan you can choose to �x the 
term. You’ll earn even more interest with this saving option and 
achieve your goals sooner! Choose a �xed term between six 
and 24 months to make multiple deposits up to a maximum 
investment of R1 million. Choose a �xed term between six and 
60 months to make one lump sum deposit up to a maximum 
investment of R5 million. Interest rate �xed for the full term of 

your plan. Reinvest the interest earned or transfer it to any of your 
Savings Plan/s or your Daily Savings Account.

Funds available on the agreed maturity date. Save whatever you can. No 
amount is too small, and it’s never too late to start. Build your savings 
or capital by saving small monthly amounts over a period of time. You 
earn interest on your money plus interest on the interest you have 
already earned. This is the effect of compound interest.

Start saving today
If you’re not already a Capitec Bank client who’s paying the lowest 
transaction fees, visit your nearest branch and open a savings account. 
Remember to bring your South African ID book and proof of 
residence.

For further information, please call our 24-hour Client Care

Centre on 0860 10 20 43 or visit our website www.capitecbank.co.za.

A 
school that doesn’t 
believe in homework 
for its learners and that 
welcomes parents into 
classrooms each morn-

ing for “social integration time” 
claims that it’s fostering children 
who are more motivated to learn.

Synergy School, located in Sun-
nydale industrial service area near 
Kommetjie in Cape Town, has 
existed for the past six years on 
these principles.

Its founder, Robin Booth, says 
it’s part of his vision of an educa-
tion system that “deals with the 
human side” and not just learning 
by monotonous repetition.

Booth was a preschool teacher 
when he decided to create an “envi-
ronment where I didn’t have the 
[education] department telling me 
what to do”. The national system’s 
priorities had not focused on ena-
bling children to think, says Booth. 
Children simply had to know the 
facts to pass exams.

Booth launched a private school 
with non-profit status and has a 
school governing body running it. 
The school has five teachers and 65 
learners in classes from preprimary 
to grade six. When learners advance, 
Synergy will include a high-school 
curriculum. At each step of their edu-
cation, the children are able to “co-
construct the learning”, says Booth.

“We’re asking children what they 
want to learn and children come up 
with content. The teacher frames it. 
Children aren’t sitting back and say-
ing: ‘Teacher, what must I do?’ If a 
child is motivated to learn, there’s 
no resistance.” He says the result is 
that there is no need to continually 
repeat information until the chil-
dren remember it.

Booth adds that getting the children 
to make classroom content choices 
has ensured that they have an oppor-
tunity to “take responsibility”.

Synergy is a school with a difference. 
Parents are brought into the community  
life of the school and do their own  
lessons, writes Yazeed Kamaldien

Yay! No 
homework

‘We’re asking children what  
they want to learn and children 
come up with content. The 
teacher frames it. Children  
aren’t sitting back and saying: 
‘Teacher, what must I do?’  
Photos: David Harrison

“We need 
children to 
debate, express 
themselves 
and work in 
groups. We are 
in the age of 
relationships and 
empowerment”

This extends to the no-homework 
policy as parents then “don’t have to 
be teachers” at home.

“A lot of tension comes into the 
home environment” when parents 
struggle to help with homework, he 
says. “As children get older they also 
deal with concepts that parents can’t 
necessarily support,” says Booth.

Another interesting aspect about 
Synergy is that classes are paired. 
Grades one and two learn side by 
side and so do the other grades.

“There is nowhere in our society 
where we are working with people 
at the same age as we are. We need 
to know how to work with people 
who are different. Children need to 
learn to work with others who are 
not as competent and whom they 
can also help,” Booth explains.

“It boosts their confidence. Peer 
teaching is often more powerful 
than teacher-to-child teaching.”

And parents’ involvement with 
the child’s education doesn’t end 
when they drop their offspring at 
class, either. Teachers post daily and 
weekly electronic newsletters with 
photographs to parents so that they 
know what their children are deal-
ing with in the classroom.

Parents also sign up to participate 
in workshops on how to deal with an 
“empowered” child, says Booth.

“We run the Effective Parent Pro-
gramme. Parents have to do work-
shops about their child’s empowered 
self-esteem. If the parents do not 
know how to manage an empow-
ered child, they are going to have a 
rough ride.” He says the workshop 
encourages parents to support their 
children in their independence.

“We need children to debate, 
express themselves and work in 
groups. We’re in the age of relation-
ships and empowerment. We’re 
looking at how to empower the 
masses not just by giving them food 
and water but [also by ensuring] 
that they have a vested interest in 
the communities they live in.”

Booth admits that increased 
parental involvement is the “big-
gest energy drain, and that’s why 
most schools don’t do it”. The result, 
though, is parents who are more 
invested in the school. And parents 
say it allows them to participate 

more in their children’s lives.
Kerstin Eser, who has two children 

at the school, says her children were 
at different schools in Johannesburg 
before they moved to Cape Town and 
joined Synergy 18 months ago.

“It didn’t fit well with me to drop 
them off and not know what was 
happening in their lives. It’s great to 
have half an hour in the morning to 
ease into our days. Then we can go 
and do our stuff,” says Eser.

“I like the way these teachers work 
at each child’s pace. They’re treat-
ing our children as people and not 
as numbers. The learning is about 
experiencing and not about open-
ing a textbook and knowing all the 
facts … The fees aren’t cheap, but it’s 
value for money.”

She says that the parent work-
shops were “challenging, but it’s 
amazing how the skills that you 
learn become part of your day”.

“It’s hard to adapt to how you 

engage with your child in the begin-
ning, but the parenting course helps 
you with that,” adds Eser.

Another parent, Katrien Heere 
from Holland, has three children at 
Synergy. She agrees that it’s “value 
for money”.

“We looked for a school with a 
fresh approach and an individual eye 
for children. This school has small 
classes and if there’s a problem we’ll 
solve it together,” says Heere.

Parents do know their boundaries 
though, she says, and can’t “decide 
anything for the teacher”. “The school 
has its rules and we don’t step in.”

Cindy Adams, a grade one and two 
teacher, says managing parents is easy 
because the school is more of a “com-
munity space”. She has been teaching 
at Synergy for almost four years.

“Parents connect and help each 
other. We give parents a lot of infor-
mation. If it becomes tricky, we work 
through things to form better rela-
tionships. Most of the time, we’re on 
the same page with parents,” she says.

“It’s a community space that helps 
the child take ownership of the school. 
Parents are also able to tell us about 
what we need to be aware of about 
their children. They tell me if someone 
has died in the family or if it’s been 
a tough time at home. That gives me 
insight into supporting the child.”



4 

 March 2007 theTeacher

 19

November 2010 theTeacherParents

W
ould we care more 
about animal suf-
fering if we knew 
about the damage 
it can do to our 

children? The latest research sug-
gests that animal abuse has a knock-
on effect that puts children at risk 
of being affected by potentially disa-
bling disorders that include impaired 
learning ability and depression.

Recent thinking on the connec-
tion between animal abuse and child 
abuse is revealed in a new book, titled 
The Link between Animal Abuse and 
Human Violence, comprising cut-
ting-edge research by 36 interna-
tional academics in fields as varied 
as the social sciences, criminology, 
developmental psychology, human 
rights, applied childhood studies, 
behavioural science and child wel-
fare. The volume is edited by Profes-
sor Andrew Linzey, director of the 
Oxford Centre for Animal Ethics and 
a member of the university’s faculty 
of theology.

A piece of research brought to light 
in this book is the domino effect of 
animal abuse and cruelty. It starts 
when we, as adults, disrespect, neglect, 
abuse or harm an animal. By doing so, 
we are unknowingly guiding children 
on to a slippery slope that can ulti-
mately affect their mental health. The 
process begins with desensitisation 
or loss of feeling, whereby children 
become able to witness the neglect, 
hurting, harming or killing of an ani-
mal and yet remain indifferent.

The second step is when children 
become accustomed to the pain and 
suffering they witness and become 
habituated. Habituation to neglect 
and cruelty means that it has 
become a routine part of their lives.

Importantly, desensitisation 
directly opposes the crucial develop-
ment in early childhood of empathy. 
Understanding the nature of empa-
thy is critical to our understanding of 
how animal cruelty affects children. 

Empathy is the ability to feel with 
another person. It is the precursor 
to sympathy and sympathetic behav-
iour. Social workers and psycholo-
gists regard empathy as an indicator 
of healthy emotional development in 
children and adults. It is believed to 
be the vital “ingredient” upon which 
socially competent, cohesive, inte-
grated, cooperative, sustainable and 
peaceful communities are built. 

In contrast, lack of empathy leads 
to dehumanisation because it stunts 
children’s emotional development 
so that their potential as emotion-

ally mature adults is not realised.
What becomes clear from The Link 

between Animal Abuse and Human 
Violence is that scientists now sug-
gest that animal abuse, because of 
its potential to damage emotional 
development, is a form of child 
abuse that can lead to lifelong dis-
ability, including impaired ability to 
learn, inability to build or maintain 
satisfactory social relationships, 
inappropriate behaviour and/or 
feelings and depression.

Furthermore, research shows that 
adults who are underdeveloped 

emotionally resort more readily to 
violence to resolve problems.

If we accept, then, that abusive 
and oppressive treatment of ani-
mals is injurious to children and is 
a destabilising force within commu-
nities and society at large, where do 
we look for an urgent and sustain-
able solution to man’s notorious 
inhumanity to non-human life?

Educational philosopher Dr Kai 
Horsthemke at the Wits School of 
Education published a paper on 
humane education in the October 
2009 issue of the British journal Eth-

ics and Education (www.informa-
world.com/smpp/content~content=a
917167838~db=all~jumptype=rss).

He suggests that environmental 
and humane education may well 
be “the most reliable way of halting 
the rapid deterioration of the world 
and ourselves, having potentially 
long-term benefits for both humans 
and non-humans”. But, he says, to 
achieve this turnaround in human 
behaviour, environmental and 
humane education need to be recon-
ceptualised. “We need to teach not 
as if nature mattered but that it mat-
ters. If we are to take the principles of 
justice, equality and rights seriously, 
we need to extend and employ them 
beyond the human realm.”

Thus, he says, we need to teach 
our children justice, not just kind-
ness; respect, not just compassion; 
and rights, not just protection. 

For many of us, the sustainability 
revolution is already under way. It 
cannot succeed unless we include 
the wellbeing of animals. As Profes-
sor Willem Landman, chief execu-
tive officer of the Ethics Institute 
of South Africa, writes in the April 
2010 issue of Animal Voice (www.
animal-voice.org/News-2010/): 
“The sustainability revolution is 
inevitable and will require a more 
profound paradigm shift in thinking 
by humankind than any other major 
social revolution in history.”

He adds: “The sustainability revo-
lution must be premised on values 
of integrated respect for the basic 
needs of humans, animals and the 
natural environment.”

He concludes that there has never 
been a better time to do so, because 
we are beginning to see a future that 
is too ghastly to contemplate.”

“Too ghastly to contemplate” 
sums up the way too many animals 
live their lives. Will this new knowl-
edge that our neglectful and abusive 
treatment of animals has a domino 
effect on our children’s development 
propel us into meaningful action? 
An ever-increasing number of peo-
ple desperately hope so.

Louise van der Merwe is chief execu-
tive of the Humane Education Trust.  
The Link between Animal Abuse and 
Human Violence can be found at: 
www.sussex-academic.co.uk/sa/titles/
CulturalSocialStudies/Linzey.htm

When children become desensitised to cruelty, their ability to empathise is impaired. Photo: Dr Yvonne Robson

Hurt an animal, hurt a child
New research shows 
that animal abuse 
puts children at risk 
of being affected by 
disabling disorders, 
writes Louise van 
der Merwe
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Where can our 
children be safe?

H
ere are a few sobering 
statistics that we trust 
will drive the message 
home that children 
can come to harm any-

where and at any time:
• In South Africa, more than 10 

children die each day from motor 
vehicle accidents, drowning, poison-
ing, burns and violence. 

• More than 65% of these acci-
dents occur in and around the home.

• 20% of the children treated at 
the Red Cross Children’s Hospital’s 
trauma unit are injured at school 
… and one has to wonder where on 
earth can our children be safe?

Our children are our future and, 
because they are among the most vul-
nerable members of our society, they 
rely on us as adults to keep them safe.

National Children’s Day is com-
memorate on November 6 2010 and 
aims to promote a culture of caring 
and respect for the rights of children. 

As part  of  the Government 
Employees Medical  Scheme’s 
(GEMS) ongoing effort to educate 
our members and future members 
on a range of healthcare topics, 
we would like to provide you with 
some information in the month of 
National Children’s Day.

Section 28 of South Africa’s Con-
stitution protects the rights of chil-
dren. The government has also put 
in place a number of measures, 
including a department that spe-
cifically takes care of the issues of 
children as well as those affecting 
women and people with disabilities. 

The best way for parents to pro-
tect their children is to educate 
themselves regarding child health 
and safety and then to take the nec-
essary practical steps to provide an 
environment in which the young 
ones can thrive. 

Children, especially very young 
ones, have not yet been able to estab-
lish what is dangerous to them and 
what is not. It is, therefore, vital that 
they are always closely supervised by 
a responsible adult. 

Never leave your child with an 
adult who is unreliable and who is 
unlikely to keep a close watch on 
them. Adults who drink or who take 
drugs while caring for children are 
unlikely to be able to take proper 

care of them and you should not 
leave your children in their care.

If you leave your child at a crèche, 
make sure that it is fully registered, 
has an impeccable safety record and 
that the staff are fully qualified to 
look after your child.

Emergency services providers sug-
gest that all parents should learn first 
aid, or at least child CPR or “mouth-
to-mouth” resusitation. CPR supplies 
oxygen to a person’s brain when they 
have stopped breathing and can be a 
lifesaver in an emergency.

During the National Traffic Safety 
Summit hosted in Johannesburg 
in October, Sibusiso Ndebele, the 
Minister of Transport, referred to 
road accidents as having reached 
“unprecedented epidemic propor-
tions in the country”. He referred 
specifically to the tragic minibus 
accident on August 25 2010 in which 
10 children were killed in Black-
heath, near Cape Town, stating: “In 
developed countries, the death of 
10 people in a single incident is a 
national tragedy. When those who 
are killed are children, it is that 
much more painful.”

One of the most dangerous places 
is the home, so parents should make 
sure that it is safe. Put all hazardous 
chemicals, cleaners and medicines 
out of the reach of children. Do the 
same with sharp objects.

 Parents should be particularly 
aware of water as there are many 
child drownings or near drown-
ings each year. Children can drown 
in just a few centimetres of water. 
Therefore it is prudent to keep them 
away from buckets of water, toilets 
or fishponds. Do not let your chil-
dren swim in rivers, dams or swim-
ming pools without the supervision 
of an adult who can swim well.

Large numbers of children are 
burnt each year. Keep your children 
away from matches, fires, candles, 
paraffin lamps and hot oven plates 
and pots. Do not leave fires and can-
dles burning when you go to sleep.

Many people do not know what 
to do or who to call in the event of 
an emergency. It is wise to have the 
numbers of the South African Police 
Services, a medical emergency serv-
ice and the local fire brigade on 
hand at all times.

Children are a gift to us as parents 
and to our society. We should, there-
fore, do everything in our power to 
ensure that they stay happy, healthy 
and safe. Keeping a close watch on 
your children and knowing what to 
do in the event of an emergency will 
go some way to help you keep soci-
ety’s precious gifts protected. 

For any GEMS member queries, 
please contact the GEMS call centre 
on 0860 00 4367 or visit our website 
at www.gems.gov.za. GEMS will 
assist you in every way possible 
to ensure your family’s health and 
wellbeing
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As part of the Government Employ-
ees Medical Scheme’s (GEMS) ongo-
ing effort to educate our members 
and future members on a range of 
healthcare topics, we would like 
to provide you with some valuable 
information on the International 
Day for the Elimination of Violence 
against Women.

Each year, on November 25, the 
world commemorates the Interna-
tional Day for Elimination of Vio-
lence against Women. This day is 
marked to raise public awareness 
about violence against women, a 
problem that often does not receive 
enough attention.

There are many different types 
of violent acts committed against 
women: sexual assault, domestic 
violence, incest, forced prostitution 
and trafficking. Women are also 
faced with non-physical forms of 
violence such as emotional or psy-
chological abuse, intimidation and 
harassment.

• The World Health Organisa-
tion calls violence against women “a 
problem of pandemic proportions” 
and states that one in every three 
women around the world has been 
physically abused in her lifetime 
— most often by someone she knows 
personally;

• 1 400 South African women die 
from abuse by their partners each 
year, according to People Opposing 
Women Abuse (Powa);

• One in six women in Gauteng 
who die are killed by an intimate 
partner (Powa);

• According to the United Nations 
Population Fund, violence kills and 
disables as many women between 
the ages of 15 and 44 as cancer and 
its toll on women’s health surpasses 
that of traffic accidents and malaria 
combined.

Rape affects the lives of thousands 
of South African women, many of 
whom are infected with HIV by their 
assailants.

Domestic violence is another seri-
ous matter that is often swept under 
the carpet. Most abused women 
are too afraid to speak out about 
their situation, so they try to hide it 
from the rest of the world. Make-up, 
clothes and scarves are often used 

as camouflage for bruises and other 
signs of assault. 

Physical abuse of women often 
leads to injuries, some of which can 
sometimes lead to long-term health 
complications and, as indicated 
in the above statistics, even death. 
However, while many women die 
from violent acts, abuse does not 
always have to involve physical 
actions — it can be emotional, too.

Zanele, from Port Elizabeth, 
has recently left her husband who 
taunted and terrified her constantly. 
Looking back, she says she always 
thinks of a particular incident: 
“He stood in the doorway, looking 
around the house with a disgusted 
look on his face even though he 
knew that I had been sick that day 
and had not been able to clean. He 
started picking things up and throw-
ing them across the room, yelling at 
me, asking if this was what I wanted, 
over and over again. I was terrified.”

While Zanele, fortunately, got 
away from her desperate situation 
and can talk about it openly, there 
are many women who have suffered 
from violent acts or are living with 
abuse who try to hide it even though 
what they need more than anything 
is support and help. 

Whether a victim of psychological 
or physical abuse, or a combination 
of the two, abused women often suf-
fer from depression, insomnia, lack 
of confidence, anger, fear, shame and 
self-blame, believing that it is their 
fault that they are being abused. 

If you know a woman who has suf-
fered or is suffering at the hands of 
a violent abuser, you may be able to 
help by talking to her about it and 
contacting Powa on 011 642 4345/6 
or visiting their website at www.
powa.co.za.

For any GEMS member queries, 
please contact the GEMS call centre 
on 0860 00 4367 or visit our website 
at www.gems.gov.za. GEMS will 
assist you in every way possible 
to ensure your family’s health and 
wellbeing

Sources:
Stats SA – www.statssa.org.za
People Opposing Women Abuse 
– www.powa.co.za
World Health Organisation – www.
who.int
United Nations Development Fund 
for Women – www.unifem.org

Speak out 
and stop 
violence 

Looking at statistics and media reports, one can only wonder 
how to keep children safe and out of harm’s way

Children from The Sandberg Primary School in the Western Cape. The best way for parents to protect their 
children is to educate themselves regarding child health and safety. Photo: David Harrison

November 25, is International Day for Elimination of Violence against 
Women. It is marked to raise public awareness about violence against 
women . Photo: David Harrison
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A drink too far

T
he December holidays 
can be a time of fun and 
excitement, with family 
reunions and a much-
needed break for parents, 

teachers and others. The holiday 
period is also a high-risk time for 
the transmission of HIV and Aids 
and the increased use of alcohol. 

Some key groups at risk include 
migrant workers who visit rural 
homes, young learners on an extended 
holiday with its inevitable periods of 
boredom and those on a month-long 
party to celebrate the end of one year 
and the beginning of the next. 

The South African National Aids 
Council’s World Aids Day theme, “We 
are all responsible”, is a call to recog-
nise the different levels of responsi-
bility that individuals, couples and 
communities have in HIV and Aids 
transmission.

A 2005 Human Sciences Research 
Council report indicates the following 
on alcohol use among teachers:

• 5.3% of teachers are classified as 
high-risk drinkers; 

• Drinking levels are highest 
among coloured and black males 
(18% and 16% respectively); 

• Younger teachers drink more 
than their older counterparts; 

• Teachers in urban areas drink 
more than their counterparts in non-
urban areas; and

• Drinking rates are particularly 
high among teachers in informal 
urban settlements (23.1% compared 
to 15.5% and 13.7% in formal and non-
urban areas respectively). 

The evidence that alcohol consump-
tion leads to risky and unsafe behav-
iour that undermines HIV-prevention 
strategies is compelling. Firstly, more 
than 20 studies in Africa have shown 
higher HIV infections among people 
with problem drinking (Lewis, JJ, et 
al, 2005), with drinkers having twice 
the HIV prevalence compared to non-
drinkers (Fisher, JC, et al 2007).

Secondly, studies of people on 
antiretrovirals show those who 
have problematic drinking are less 
likely to adhere to treatment, mak-
ing them more infectious (Kali-
chman SC, et al, 2007 and Shisana, 
O et al, 2008). Thirdly, these stud-
ies also show that people who are 
problem drinkers are more likely to 
have multiple sexual partners, and 
higher-risk behaviours, with 26% 

having multiple partners compared 
with 24% of recreational drug users 
and 17.4% of African males.

A 2008 study by Soul City into mul-
tiple and concurrent sexual partners 
indicated that alcohol use is a major 
contributor to multiple and concur-
rent sexual partners.

Respondents said that taverns, she-
beens and social parties are places 
where sexual partnerships begin and 
that alcohol plays a role in people los-
ing control. This leads to their having 
sex, whether it is planned or not.

One respondent said: “A condom 
is difficult to put on when you are 
drunk; you do not remember where 
you put it, it wastes time, sometimes 
you do not have it, and you do not 
want to keep the person waiting. Just 
do it against the wall anywhere.”

Soul City’s Phuza Wize Drink Safe 
Live Safe Campaign will highlight  
this World Aids Day the link between 
alcohol consumption and the HIV 
and Aids epidemic. The campaign 
supports the creation of safe drinking 
places and lists steps that drinking 
places can take to make them safer 
and to reduce unsafe sex. The tips are: 

• Do not serve alcohol to minors, 
visibly pregnant women and people 
who are drunk;

• Serve food and non-alcoholic 
drinks and make water freely avail-
able;

The Teacher Nov/Dec 2010

3 – 5 December 2010
Opening times: Friday 3 December 12pm – 5 pm
Saturday & Sunday 10 am – 4 pm
Entry fee R20 an adult, R10 a child

-Plus-A world class collection of over 300 interactive science 
exhibits!

Winners of the National Science and Technology Forum Awards 
2009/2010 for innovative science communication to a mass 

audience, the Sci-Bono Discovery centre is located on Miriam 
Makeba Street, between Jeppe and President Street, Newtown, 

Johannesburg.
Contact us at 011 639 8400

www.sci-bono.co.za

In association with:
SA Model Aircraft Association

N-Gauge Guild of SA
SA Remote Drivers Association

SA Model Power Boat Association

• Display safe sex messages and 
have condoms available;

• Have good lighting, clean toilets 
and adequate security;

• Mark clearly and adhere to inside 
and outside serving areas;

• Have no more than three peo-

ple per square metre in the drinking  
place; and

• Discourage customers from driv-
ing when drunk.

Savera Kalideen is Advocacy Man-
ager at Soul City

Soul City’s Phuza Wize campaign is 
highlighting the link between alcohol  
and Aids, writes Savera Kalideen

The Phuza Wize campaign supports the creation of safe drinking 
places. Photo: David Harrison
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